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Plainfield Public School District 

 
 

Plainfield Public Schools 

English Language Arts  

Curriculum Unit 

 

Grade 3 

Unit of Study 4 
Pacing  5-7 Weeks 

 

UNIT STANDARDS 

PRIORITY STANDARDS 
 
Reading Literature 
 
RL.3.3 Describe characters in a story (e.g., their traits, motivations, or feelings) 
and explain how their actions contribute to the plot. 
 
RL.3.9 Compare, contrast and reflect on (e.g., practical knowledge, 
historical/cultural context, and background knowledge) the central 
message/theme, lesson, and/or moral, settings, and plots of stories written by the 
same author about the same or similar characters (e.g., in books from a series). 
 
Writing 
 
W.3.1 Write opinion pieces on familiar topics or texts, supporting a point of view 
with reasons. 
 
W.3.3 Write narratives to develop real or imagined experiences or events using 
narrative technique, descriptive details, and clear event sequences. 
 
W.3.3a Establish a situation and introduce a narrator and/or characters; organize 
an event sequence that unfolds naturally. 
 
W.3.3b Use dialogue and descriptions of actions, thoughts, and feelings to 
develop experiences and events or show the response of characters to situations. 
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W.3.3c Use temporal words and phrases to signal event order. 
 
W.3.3d Provide a sense of closure. 
 
 
 
SUPPORTING STANDARDS 
 
Reading Literature 
 
RL.3.6 Distinguish their own point of view from that of the narrator or those of the 
characters. 
 
Reading Informational 
 
RI.3.6 Distinguish their own point of view from that of the author of a text. 
 
RI.3.9 Compare, contrast and reflect on (e.g., practical knowledge, historical/cultural 
context, and background knowledge) the most important points and key details 
presented in two texts on the same topic. 
 
RF.3.3 Know and apply grade-level phonics and word analysis skills in decoding words. 
 
RF.3.3d Read grade-appropriate irregularly spelled words. 
 
Writing 
 
W.3.4 With guidance and support from adults, produce writing in which the development 
and organization are appropriate to task and purpose.  (Grade-specific expectations for 
writing types are defined in standards 1-3 above). 
 
W.3.5 With guidance and support from peers and adults, develop and strengthen writing 
as needed by planning, revising, and editing. 
 
W.3.10 Write routinely over extended time frames (time for research, reflection, 
metacognition/self-correction and revision) and shorter time frames (a single sitting or a 
day or two) for a range of discipline-specific tasks, purposes, and audiences. 
 
Speaking and Listening 
 
SL.3.6 Speak in complete sentences when appropriate to task and situation in order to 
provide requested detail or clarification.  (See standards 1-3 in Language, pages 26-31, 
for specific expectations.) 
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Language 
 
L.3.1 Observe conventions of grammar and usage when writing or speaking. 
 
L.3.1h Use coordinating and subordinating conjunctions. 
 
L.3.1i Produce simple, compound, and complex sentences. 
 
L.3.6 Acquire and use accurately grade-appropriate conversational, general academic 
and domain-specific vocabulary, including words and phrases that signal spatial and 
temporal relationships (e.g., After dinner that night we went looking for them). 
 
 
 

 

“UNWRAPPED” Power Standards 

 
Reading Literature 
 
RL.3.3 DESCRIBE the characters in a story (e.g., their traits, motivations, or feelings) 
and EXPLAIN how their actions contribute to the plot. 
 
Writing 
 
W.3.1 WRITE opinion pieces on familiar topics or texts, SUPPORTING a point of view 
with reasons. 
 
Supplemental Power Standard: 
 
W.3.2 WRITE informative/explanatory texts to EXAMINE a topic and CONVEY ideas 
and information clearly. 
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“Unwrapped” Skills 
(students need to be able to do) 

“Unwrapped” Concepts 
(students need to know) 

DOK 
Levels 

POWER STANDARD: RL.3.3 

DESCRIBE 
 
 
 
 
 
 
EXPLAIN 

Characters in a story 
-their traits 
-motivation 
-feelings 
 

 
How their actions contribute to the 
plot 

1,2 
 
 
 
 
 
 

Students Know: 

 To identify character actions in a story.  
 The sequence of events is the order of the noteworthy happenings in the story.  
 To identify the sequence of events in a story.  
 A character can be described based on his/her traits, motivations, feelings, 

thoughts, or interactions.  
 A character's actions can contribute to or alter the plot in a story. 

Students Can: 

 Describe characters in a story based on their traits, motivations, feelings, 
thoughts, or interactions.  

 Explain how a character's actions contribute to or alter the plot in a story. 

 
 

POWER STANDARD: W.3.1 

WRITE 
 
SUPPORTING 

Opinion pieces 
 
Point of view 
           -with reasons 
 

2,3 

Students Know: 

 An introduction is a sentence or group of sentences that provides the reader with 
an overview of the topic. 

 To use proper transitions in writing to connect reasons supporting a point of view. 
 A concluding statement reinforces the ideas and opinions presented in the 

introduction. 
 A point of view is a writer's perspective on a topic or text. 

Students Can: 

 Write about a topic while demonstrating a clear point of view. 
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 Choose reasons that support a point view. 

 

POWER STANDARD: W.3.2  

     WRITE 

 

     EXAMINE 

 

     CONVEY 

Informative/Explanatory texts 

 

A topic 

 

Ideas and information clearly 

3-4 

Students Know: 

 Informative text structures (e.g., problem/solution, cause/effect, sequential). 
 Explanatory text structures (e.g., description or definition with causes, motives, or 

reasons). 
 Information is facts, evidence, or prior experiences. 

Students Can: 

 Determine the organizational structure that is appropriate for the topic and 
purpose. 

 Organize ideas, new information, and prior knowledge to clearly explain the topic. 

 

 

 

 

 

 

 

 

 

 

 

 

 



6 
 

Plainfield Public School District 

 

 Unit Vocabulary Terms 

“Unwrapped” Power Standards 
Concepts 

Supporting Standards Concepts and 
Other Unit-Specific Terms  

Describe 
Characters 
Traits 
Motivation 
Feelings 
Setting 
Goal 
Sequence of events 
Opinion 
Linking words 
Point of view 
Key events 
Informative 
Explanatory 
Conclusion 

Research 
Country 
Culture 
Pen Pals 
Postcards 
 
 

 

Essential Questions  Corresponding Big Ideas 

1. How can you describe characters 
in a story? 

 
 
 
 

2. How does the author of an 
informative/explanatory text 
explain a topic? 

 
 
 
 
     3.  What are some important things to   

Include when writing an opinion 
piece? 

 

1. I can think about their traits, 
motivations, or feelings and 
explain how their actions 
contribute to the sequence of 
events. 

 
 

2.  An author of an 
informative/explanatory text uses 
facts, definitions, and details to 
develop the topic. 

 
 
3.  When writing an opinion piece you 

should include reasons that 
support your opinion, linking words 
to connect the opinion with the 
reasons, and provide a concluding 
statement. 
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Unit Assessments 
 

Pre-Assessment 
Plainfield Public Schools Unit Assessment 

 
(See Appendix A) 

 

Post-Assessment 

 
Unit Assessment 

 
Essential Questions Post-Assessment 

 
(See Appendix B) 

 
 

Scoring Guides and Answer Keys 

 
See Unit Assessment Planner 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 
Engaging Learning Experiences 
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Engaging Scenario 

 
Great news!  The third graders at your school have been selected to participate in the 
International Pen Pals Program!  This is an exciting opportunity to learn about a new place 
and to make a new friend.  In order to prepare for this exciting opportunity you will need to 
complete several important tasks. Are you up for the challenge? 
 
 

 

Performance Task Synopses 

 
Task 1-   Read a fictional book- If possible, select a book in which the main 

character taking a journey or in a different setting (away from home). 

       Option 1  Create Character Postcards 

 Students will read a story and stop at various points to write postcards from 
the character’s point of view. 

       Option 2 -Complete the Character Pyramid Chart 

 Students will complete a detailed character pyramid identifying key 
components of the story’s structure. 
 

Task 3-  Book Review 

 Students will write a book review on the story they read. They will use 
evidence or details from the story to support their opinion. 
 

Task 4- Informational/Explanatory Letter 

 Students will write a letter that informs and explains details about their 
community, culture, and interests. 
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Performance Task # 1- Option 1 
In Detail 

PRIORITY STANDARDS 

RL.3.3 , W.3.1  

 

Supporting Standards 

W.3.10, L.3.1  

Note to teacher:  

 If possible, select a book that has the main character taking a journey, in an unfamiliar setting (away from 

home). 

You may want to discuss background information on postcards prior to beginning this lesson (see 

resources).  

 

Task 1 – Select a book.  As you read the book think about the character’s feelings.  

Option 1 – Character Postcards  

1. Select a book that you will use to complete the task.  

2. While reading the selected book, create a list of the stops that will become the 

points for postcards.  

3. Think about the personality traits of the main character. Write a postcard as if you 

were the main character, explaining the character’s reactions and feelings to the 

current situation as well as summarizing the story thus far.  

4. Inform your reader of your opinion of other characters, your problem in the story, or 

your feelings.  Be sure to support your point of view with reasons for feeling the way 

you do. 

5. For the front of the postcard, draw or print an image to be added that pertains to the 

setting. 

6. Continue reading the book and stopping at each location to write a postcard.  Keep 

in mind the character’s personality before writing a postcard. 

7. At the end of the book, reread the postcards in order to review the plot of the book 

and see how the main character(s) may thave changed. 

 
Lesson Suggestions to Support Task 1 
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Performance Task # 1- Option 2 
In Detail 

Power Standard: 
Reading Literature 

RL.3.3  

Supporting Standards 

W.3.10, L.3.1, SL.3.6  

 
Task 2 Detailed: Character Pyramid 
 

 Think about the key events that happened in the story and discuss them 

 Think about how the main character responded to the events. How did they feel at 
each point?  How did their feelings change over time? 

 Complete a Character Pyramid Chart (see resource) 
1.   1 word:  name of the main character 

2.    2 words: describe the main character 

3.    3 words: describe the setting 

4.    4 words: state the main character’s goal or problem 

5.    5 words: describe an important event 
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Performance Task # 1 Scoring Guide 

 

4 3 2 1 

 All 
“Proficient”  
criteria met 
plus: 

 Postcard 
accurately 
depicts 
character traits  
 

 Postcards have 
a logical 
sequence of 
events 
 

 States opinion 
with supporting 
evidence. 

 

 Demonstrated 

correct use of 

language and 

conventions. 

 
 

 Meets 3 of 
the 
“Proficient” 
(3) criteria 

 Meets fewer 
than 3 of the 
“Proficient” 
(3) criteria 

 Task to be 
repeated 
after re-
teaching 

 Comments: 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
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6.    6 words: describe the conclusion 

7.    7 words: describe your favorite part 

8.    8 words: what would you tell others about the story? 

 
   

 

Performance Task # 1 Scoring Guide 

 

4  3  
 

2  
 

1  

 All 
“Proficient” 
criteria 
plus: 

 

 Described an 
important 
events in the 
story 

 Correctly 
identified the 
setting 

 Used two 
words to 
describe the 
character 
(traits, 
feelings) 

 Stated the 
problem and 
conclusion 

 Demonstrated 
correct use of 

 Meets __4_ of 
the “Proficient” 
criteria 

 

 Meets fewer than 
_4_of the 
“Proficient” criteria 

 Task to be 
repeated after re-
teaching 

 Comments: 

Interdisciplinary Connections and 
Related Power Standards 

Specific to Task #1 

21st Century Learning Skills 
Specific to Task #1 

 
 
 

 

 Check all those that apply for each task:  
 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

√  Curiosity and Imagination 
√  Innovation and Creativity  

❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

√  Effective Oral and Written Communication 
√  Accessing and Analyzing Information 

❑ Other 
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language and 
conventions. 
 
 

 

 
 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
 
 
 
 
 
 
 

 

 

 

 

 

Interdisciplinary Connections and 
Related Power Standards 

Specific to Task #1 

21st Century Learning Skills 
Specific to Task #1 
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  Check all those that apply for each task:  
 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

❑ Curiosity and Imagination 

❑ Innovation and Creativity  

√  Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

√  Effective Oral and Written Communication 
√  Accessing and Analyzing Information 

❑ Other 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Performance Task # 2 

In Detail 
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Power Standard: 
W.3.1 

Supporting Standards 

L.3.1,  L.3.1h, L.3.1i, L.3.6 

Task 3 –Book Review 
 
Write a book review stating your opinion 

 Think about the story you just read and if you would recommend it to someone to 
read. 

 Introduce the text and state your opinion. 

 Be sure to give reasons for your opinion supported by facts and details. 

 Use linking words to help your paragraph flow. 

 Provide a conclusion. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Lesson Suggestions to Support Task 2 
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4 3 

 
2 
 

1 

 All 
“Proficient” 
criteria 
plus: 

 

 Introduced the topic 
 

 Stated an opinion 
 

 Created a structure which  
logically groups ideas. 

 

 Provided logically ordered 
reasons supported by facts 
and details. 

 

 Used linking words and 
phrases. 

 

 Provides a conclusion 
 

 Demonstrated correct use 
of language and 
conventions. 

 

 Meets 5-6 
of the 
“Proficient” 
criteria 

 

 Meets fewer 
than _5_ of 
the “Proficient” 
criteria 

 Task to be 
repeated after 
re-teaching 

 Comments: 
 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standards 
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Performance Task # 3 
In Detail 

 
 
 

Interdisciplinary Connections and 
Related Power Standards 

Specific to Task #2 

21st Century Learning Skills 
Specific to Task #2 

 
 
 

 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

√ Curiosity and Imagination 
√ Innovation and Creativity  
√ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

√ Effective Oral and Written Communication 
√Accessing and Analyzing Information 

❑ Other 
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Power Standard 
W.3.2  

Supporting Standards: 

W.3.4, W.3.5, W.3.10, L.3.1  

 
Note to teacher: See resources for graphic organizers to assist with this task. It is important to explain the 

difference between narrative and an informative/explanatory writing. Students should not approach this task 

as if they are writing a story; but rather giving the reader information about themselves and the community in 

which they reside. 

Task 4- Writing to Inform/Explain 

 When you start corresponding with a pen pal that lives in another location you will 

need to give information to help them appreciate and understand the differences in 

cultures and/or communities. With a partner discuss some facts you think a pen pal 

would like to know about you and your community.  

 Complete a chart that outlines important facts about your community, your interests, 

and things that are important to you.  

                Some suggestions for the chart: 

Name of country, state, city 

Hobbies 

Number of children in your family 

Books you enjoy 

Sports played in your community 

Weather in your community 

Information on your neighborhood (places, people, events) 

Holidays you celebrate 

Food 

Music 

(other) 

 

 You will write an informational/explanatory letter to your future pen pal that gives the 

reader a good understanding of your culture and interests 

 Introduce the topic; develop the topic with facts, definitions (if needed), and details. 

 Use linking words to help your report have a logical flow (e.g. because, therefore, 

since, for example). 

 Provide a conclusion or closing statement 

 
Lesson Suggestions to Support Task 3 
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4 3 

 
2 
 

1 

 All 
“Proficien
t” criteria 
plus: 

 

 Introduced the topic.  
 

 Grouped related 
information together 

 
 

 Developed the topic with 
fact and details 
 

 Used linking words and 
phrases 

 
 

 Provided a conclusion 
 

 Demonstrated correct 
use of language and 
conventions 

 
 

 Wrote an 
informative/explanatory 
piece 

 

 Meets 4-5 of 
the 
“Proficient” 
criteria 

 

 Meets fewer than 
4  of the 
“Proficient” 
criteria 

 Task to be 
repeated after re-
teaching 

 Comments: 
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Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
 
 
 
 
 

 

Research-Based Effective  
Teaching Strategies 

21st Century Learning Skills 

Interdisciplinary Connections and 
Related Power Standards 

Specific to Task #3 

21st Century Learning Skills 
Specific to Task #3 

  Check all those that apply for each task:  
 

√Teamwork and Collaboration 

❑ Initiative and Leadership 

√  Curiosity and Imagination 
√  Innovation and Creativity  
√Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

√   Effective Oral and Written Communication 
√   Accessing and Analyzing Information 

❑ Other 
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 Check all those that apply to the unit: 
 
√ Identifying Similarities and Differences 
√ Summarizing and Note Taking 
√ Reinforcing Effort, Providing Recognition 

❑ Homework and Practice 

√ Nonlinguistic Representations 

❑ Cooperative Learning 

√Setting Objectives, Providing Feedback 

❑ Generating and Testing Hypotheses 

√ Cues, Questions, and Advance Organizers 

❑ Interdisciplinary Non-Fiction Writing 

 Check all those that apply to the unit: 
 

√ Teamwork and Collaboration 
√  Initiative and Leadership 
√  Curiosity and Imagination 
√  Innovation and Creativity  
√  Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

√  Effective Oral and Written Communication 
√  Accessing and Analyzing Information 

❑ Other 

 

 

 

 

 

 

 

 

 

 

 

 

Instructional Resources and Materials 
 

Physical Technology-Based 

Wonders Resources: 

Characters placed in setting 

away from home or on a 

Journey 

Literature Anthology 

Unit 1 Wolf! 11-29   

Unit 2 The Castle on Hester 

Street 124-141 

Unit 5 Clever Jack Takes the 

Cake 366-385 

Reading/Writing Workshop 

http://www.readwritethink.org/parent-afterschool-resources/activities-

projects/books-will-take-there-30911.html?main-tab=2#tabs 

(Task 1-character postcards) 

 

http://epep.at/wp-content/uploads/flyinghome-small1.jpg 

 (sample pyramid) 

http://contentreadingwriting.wikispaces.com/file/view/Story+Pyramid.pdf 

(Task 1 – Character Pyramid-form) 

 

http://www.readwritethink.org/classroom-resources/lesson-plans/pals-

around-world-178.html 

(pen pals) 

 

http://www.youthonline.ca/penpals/penpalsforkids.shtml 

(pen pals sites) 

 

 

http://www.epals.com/projects/info.aspx?DivID=TheWayWeAre_elements 

http://www.readwritethink.org/parent-afterschool-resources/activities-projects/books-will-take-there-30911.html?main-tab=2#tabs
http://www.readwritethink.org/parent-afterschool-resources/activities-projects/books-will-take-there-30911.html?main-tab=2#tabs
http://epep.at/wp-content/uploads/flyinghome-small1.jpg
http://contentreadingwriting.wikispaces.com/file/view/Story+Pyramid.pdf
http://www.readwritethink.org/classroom-resources/lesson-plans/pals-around-world-178.html
http://www.readwritethink.org/classroom-resources/lesson-plans/pals-around-world-178.html
http://www.youthonline.ca/penpals/penpalsforkids.shtml
http://www.epals.com/projects/info.aspx?DivID=TheWayWeAre_elements
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Unit 1 Shared Read, Room to 

Grow 54-59 

Unit 2 Weekly Concept 114-

115 

Unit 2 Shared Read, Sailing to 

America 118-123 

Unit 2 Writing Traits 128-129 

Unit 3 Shared Read, The Long 

Road to Oregon 246-249 

 

 Penpals/Letters 

Literature Anthology 

Unit 3 Discovering Life, Long 
Ago 277 

(TASK 3- resources under materials/handouts section includes printable 

forms students can use for prewriting. This link also has a list of books 

featuring letters or pen pals). 

 

 

 

 

 

 

 

 

 

 

Differentiation Strategies 
(Additional Supports + 

Enrichment) 

 
 

Intervention 
Strategies 

 

Specially 
Designed 

Instruction for 
Special 

Education 
Students 

 
 

Strategies for English 
Language Learners 

 

 Think Alouds –  

 Students read text aloud.  
As they read, they pause 
to discuss what was read. 

 Model how to determine 
an author’s message by 
looking closely at text and 
illustrations. 

 Turn ‘n’ Talk –  

 Engage students in 
conversation about their 

 

 Use multimodality 
resources that go 
beyond print –  

 Images 

 Animation 

 Sound/Music 

 Performance 

 Guided Questions 
–  

 

 Review I.E.P. 
in order to 
determine 
specific 
interventions 
and strategies 
for students 
with special 
needs. 

 Set specific 
goals based 

 

 Think Alouds –  

 Model asking 
questions using a 
shorter text or 
poster.   

 Be very specific 
about what prompts 
you to ask questions 
as you point to 
words/illustrations 
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learning.  Students 
summarize key 
understanding while 
teacher listens and clears 
misconceptions. 

 Guided Questions –  

 Who? When? Where? 
What? Why? 
Questions asked on the 
level of the students 
understanding. 

 Sentence Surgery – 

 Students write simple 
sentence on sentence 
strip or dry erase board.  
Teacher reads one of five 
cards:  who? When? 
Where? Why? How?  -  
Students are encouraged 
to add details to expand 
their sentence.  (Visual of 
this activity can be found 
on blog “quick formative 
assessments for the k-1 
classroom”.  Link is 
referenced in the 
“Technology-Based” 
portion of this document.) 

 Write About – 

 Working on a topic, 
students draw picture of 
their topic on top left 
corner.  They list key 
vocabulary about their 
topic in top right corner.  
On bottom of page, they 
write a paragraph using 
words from vocabulary 
list.  (Visual of this activity 
can be found on blog 
“quick formative 
assessments for the k-1 
classroom”.  Link is 
referenced in the 
“Technology-Based” 
portion of this document.) 

 3-2-1 Summarizer 

 Students write 3 facts 
they learned, 2 
questions they have or 
wonder about, and 1 
personal connection 
they can make to the 
information. 

 Noting What I’ve Learned – 

 Who? When? 
Where? 
What? Why? 
Questions 
asked on the 
level of the 
students 
understanding
. 

 Additional 
Supports – 

 Finding of 
answers in 
provided texts 
rather than by 
random 
guessing. 

 Help students 
identify key 
words in text. 

 Examine 
picture or 
illustration that 
accompanies 
words to 
determine how 
ideas and 
information 
are 
expressed. 

 Sentence Surgery 
– 

 Students write 
simple 
sentence on 
sentence strip 
or dry erase 
board.  
Teacher reads 
one of five 
cards:  who? 
When? 
Where? Why? 
How?  -  
Students are 
encouraged to 
add details to 
expand their 
sentence. 

 Oral Storytelling – 

 As students sit 
in a circle, 
have them 
orally tell 
about a real or 

on student’s 
strengths, 
challenges, as 
well as 
learning or 
behavior 
issues. 

 Some 
suggestions 
are – 

 Providing 
a work 
area that if 
free of 
distraction
s. 

 Breaking 
down 
assignme
nt into 
shorter 
parts as 
well as 
allowing 
for extra 
time. 

 Adapt 
different 
ways of 
presenting 
task  to 
address 
different 
learning 
style. 

 
 

that provide you with 
an answer. 

 Small Group Instruction 
–  

 Make sure students 
understand the 
necessary academic 
language such as:  
moral, central 
message, problem, 
solution, setting, 
compare, contrast 
etc. 

 Allow students time 
to tell and draw their 
stories before they 
write them. 

 Guided Questions –  

 Who? When? 
Where? What? 
Why? 
Questions asked on 
the level of the 
students 
understanding. 

 Sentence Surgery – 

 Students write 
simple sentence on 
sentence strip or dry 
erase board.  
Teacher reads one 
of five cards:  who? 
When? Where? 
Why? How?  -  
Students are 
encouraged to add 
details to expand 
their sentence.  
(Visual of this 
activity can be found 
on blog “quick 
formative 
assessments for the 
k-1 classroom”.  Link 
is referenced in the 
“Technology-Based” 
portion of this 
document.) 

 Write About – 

 Working on a topic, 
students draw 
picture of their topic 
on top left corner.  
They list key 
vocabulary about 
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 Note taking strategy:  
divide paper into two 
columns – one for main 
ideas and another for 
details.  Boxes are added 
to include drawings. 

 Oral Storytelling – 

 As students sit in a circle, 
have them orally tell 
about a real or made up 
event. 

 Use prompts or 
storyboards to help 
students move from one 
part of their event to the 
next:  One time … Next 
… Then…. Lastly…. 

 Enrichment – 

 Students ask and answer 
questions using higher 
leveled books. 

 

made up 
event. 

 Use prompts 
or storyboards 
to help 
students move 
from one part 
of their event 
to the next:  
One time … 
Next … 
Then…. 
Lastly…. 

 

their topic in top 
right corner.  On 
bottom of page, they 
write a paragraph 
using words from 
vocabulary list.  
(Visual of this 
activity can be found 
on blog “quick 
formative 
assessments for the 
k-1 classroom”.  Link 
is referenced in the 
“Technology-Based” 
portion of this 
document.) 

 3-2-1 Summarizer 

 Students write 3 
facts they learned, 2 
questions they 
have or wonder 
about, and 1 
personal 
connection they 
can make to the 
information. 

 Turn ‘n’ Talk 

 Oral Storytelling 

 

 

 

 

 

 

 

 

Delete after you move lessons under each task. 

 

 

Lessons to Support Tasks 

RL.3 
To describe in depth characters, settings, or events in a story: 

 As you read aloud books, get students to notice how the character drives the plot.  

Teach students to hit the pause button at major shifts in setting/scene, time periods, 

and chapter endings and ask themselves, What does the author want me to notice as 
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new here?  How is this helping – or hindering – the character resolve the problem she 

is trying to solve? 

 

  Have students make a list of all the characters in a story, and chart what they’re like 

(both externally and internally) and what causes them to be that way/feel that way.  

Discuss that characters, just like people in real life, have contradictory aspects of their 

personality. 

 

 Create class charts depicting the sequence of important events, and then have 

students work in groups to consider an event from each character’s POV. 

 

 Build a plot map – individually, in groups, or as a class – noting specific events in a 

story. 

 

 Think aloud how you would use the specific details to describe in detail the characters, 

settings, or events.  Model orally and also in written form for the students. 

 

 Have students write in-depth descriptions of characters, setting, or events from the text 

using specific details. 

 
To explain how actions contribute to the sequence of events: 

 Create a graphic chart or plot diagram and ask students to analyze the plot for 

moments when characters do something that affects the plot – increases tension, 

causes change – in a measurable, discernable way.  Sometimes called a “fever chart” 

to represent the rising and falling action of events in the story. 

 
To compare/contrast two or more characters, settings, or events in a story or drama, 
and to explain the relationships or interactions between two or more individuals, 
events, procedures, ideas, or concepts: 

 Have students identify the wants or needs of key characters and parts of the story 

where their different wants and needs conflict. 

 

 Have students create graphic organizers (Venn diagrams, two-column notes, double-

bubble Thinking Maps) to record information about what is similar and different about 

characters and their families, their communities, and their beliefs.  Look at settings 

and major events through the same bifocals:  What might the author want us to notice 

through these sharp contrasts? 

 

 Model how to write a comparison piece and then model how to write contrast using 

graphic organizers.  Co-construct a comparison/contrast piece with students using a 

shared text. 
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 Help students determine why something happened as it did.  This will help them begin 

to identify cause and effect relationships between concepts, people, and events in 

informational text. 

 

 Gather a few texts (informational) that each offer a different and clear example of 

signal words.  Read the texts and chart the signal words (timelines, dates, numbered 

steps, and words like first, second, next, last, most importantly, and years ago). 

 
To draw from specific details and key details in the text and to summarize: 

 Model summarizing the text by thinking aloud and using specific words, phrases, and 

sentences. 

 

 Have students write their own summaries, highlighting where they have used specific 

text details. 

 
To use language that pertains to time, sequence, and cause/effect: 

 Using a shared text, model how to discern if the text is organized in time, sequence, or 

cause/effect.  Highlight key terms in the text and discuss how these are specific to that 

technique. 

 

 Create a chart of key language that lets students know that two pieces of information, 

ideas, concepts, or events are being compared (e.g., but, however, in contrast). 

 

 Teach students how to use highlighting or color-coding to identify and delineate the 

different key language. 

 
To explain events, scientific ideas, or concepts or steps in technical procedures in a 
text: 

 Using a shared text, model how to determine key words that are important to the main 

idea of the text. 

 

 Think aloud to demonstrate how to take these key details and formulate “what 

happened.”  Create graphic organizers (e.g., cause/effect charts) to demonstrate the 

“why” of what happened. 

 
To help your English Language learners, try this: 

 Guide a small group of students through a text and discuss setting and characters.  

Students should each have their own copy of the book or text.  Help students use 

vocabulary to describe and explain.  Provide students with graphic organizers.  Talk 

thorough the task first, then fill in the organizers with labels and pictures. 

 
 

W.1 
To help students understand and learn to write opinions: 
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 Share multiple examples of opinion pieces—from books, to book reviews, editorials, 

sports columns, persuasive letters, and so on—and discuss how opinion writing is 

different from narrative and informative/explanatory texts. 

 

 List on chart paper types of opinion writing (editorials, letters to the editor, movie 

reviews, blogs, etc.). 

 

 Share expectations for opinion writing.  Create rubrics breaking down the requirements 

of this type of piece. 

 

 Model for students how to write an opinion piece, explicitly thinking aloud what you are 

doing as you write the introduction, state your opinion, give reasons why for that 

opinion, and conclude your writing. 

 

 Introduce persuasive letter writing (which contains the same basic elements as an 

opinion piece) and explain that a persuasive letter, like an opinion piece, is written to 

change someone’s mind and effect change.  Decide on an authentic topic—something 

students would really like to change—and write a class letter to model how it’s done.  

Post the sample letter prominently in the classroom so that students can try writing 

their own letters during their writing time of day.  Select recipients who may actually 

write a letter in response to the letter students send. 

 
 

To teach students how to generate and use reasons, facts, and details: 

 Select a topic that has a lot of student buy-in (adopting rescue dogs and cats, stopping 

poaching of elephants, etc.).  Model for students how to generate a list of reasons to 

support an opinion. 

 

 After generating reasons, model how to determine facts and details to support each 

reason, quickly consulting texts and online sources. 

 

 Draw in front of the students by choosing one reason and thinking aloud as you add 

details.  Continue to model, adding additional reasons. 

 

 Provide graphic organizers to help students give an opinion and then provide a reason 

(My favorite sports team is __________, because __________.  Another reason it is a 

favorite is because __________, etc.). 

 

 Provide graphic organizers or webs to then take each reason and add facts and details 

in support. 

 
To teach students to write introductions where they introduce a topic or text clearly 
and state an opinion: 
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 Read and discuss the introductions of a variety of published pieces—both in print and 

through technology. 

 

 Model writing introductions. 

 

 Have students practice writing introductions—listing the text or topic, then their 

opinion, followed by their reasons. 

 
To teach students organizational structure and group related ideas and reasons to 
support the writer’s purpose: 

 Demonstrate for students by writing reasons on note cards and add facts and details to 

each.  Organize note cards in the order they would be written. 

 

 Have students follow this process, but have students write one reason with facts and 

details and check with you before moving on to the next reason so you can see that 

their work is sufficient. 

 
To use linking words, phrases, or clauses: 

 Brainstorm linking words to use in opinion writing and notice them in published texts.  

Have these words displayed or accessible for students.  Specifically include the words 

for your grade-level expectations. 

 

 Model and have students practice writing opinion sentences with linking words, 

phrases, or clauses. 

 
 

To teach students how to conclude by relating to the opinion presented: 

 Read the conclusions of a variety of published pieces to observe how authors 

conclude their opinion pieces.  Create a classroom chart of different types. 

 

 Model for students how to write a conclusion. 

 

 Have students practice writing multiple conclusions. 

 

 Have students highlight their opinion in the introduction and then in the conclusion to 

ensure that it matches. 

 
 
To help your English language learners, try this: 

 Meet with them and discuss their opinion.  Help them to get an opinion statement 

written and brainstorm reasons.  If they are independent enough, have them continue 

to write their piece; if not, provide starter sentences for the reasons you discussed 

together, or provide a sentence stem, such as I think that _________ because 
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__________ when stating their opinion and reason.  Make sure they understand the 

significance of the word “because.” 

 
 

W.2 
To introduce students to informative/explanatory texts: 

 Provide numerous examples of published informative/explanatory texts and also 

access via technology to informative/explanatory writing.  Call attention to the 

introductions, key ideas or points, organization, graphics, and endings.  This will give 

you opportunities to acquaint students with the genre and identify features of 

informative/explanatory text. 

 

 Discuss the expectations of this type of writing and the different formats. 

 

 Show students a range of writing samples so they see what it is that you want them to 

do. 

 

 Give student a copy of a sample text and, if possible, display it on a screen so you can 

annotate portions of it while discussing the text’s relevant features. 

 

 Have students use sticky notes or annotate a sample text as they determine relevant 

features. 

 

 Bring in content-area texts to use as models of informative/explanatory texts. 

 

 As you read informative/explanatory texts aloud, ask students to try to determine the 

author’s purpose in writing the piece.  Make a chart (that you will later post in the 

classroom and add to throughout the year) listing what students have determined 

various authors’ purposes for writing to be. 

 
To format and integrate illustrations, headings, and multimedia into the texts: 

 Explore examples of illustrations, headings, charts, and so on with the class.  Create 

charts of all the options to add to their pieces. 

 

 Offer direct instruction to the whole class or a smaller group of students who need to 

learn how to use those features of the word processor or other software applications. 

 

 Provide time for students to practice these skills and share. 

 
To develop their topic with details, examples, and information: 

 Model for students how to choose a topic and add details. 

 

 Model how to write and use categories and headings. 
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 Provide graphic organizers, information maps, outlines, and so on to help students 

organize their thinking. 

 

 Practice together writing a topic on a sheet of chart paper, then have students 

generate details, examples, and information on sticky notes.  Place these on the chart 

paper and move them to group relevant facts together. 

 

 Have students practice doing this independently with their own topic on their own 

paper. 

 

 Work directly with them to generate ideas and gather evidence, data, examples, or 

other content; then develop with them criteria for how to evaluate and choose the best 

of the bunch to work into their writing. 

 
To have students use linking words, phrases, and clauses to link ideas and create 
cohesion: 

 Give students a copy of a sample text and highlight the linking words, phrases, and 

clauses.  Annotate how these help create cohesion. 

 

 Generate with students a list of linking words, phrases, or clauses. 

 

 Have students go through their papers once they have a complete draft and highlight 

their linking words. 

 
To help students use precise language and academic vocabulary: 

 Direct them to circle any words in their papers that are abstract, too general, or 

otherwise ineffective; then have them replace weaker words or phrases. 

 

 Generate with the class words they might or should use when writing about a specific 

subject, procedure, event, or person. 

 
To help students provide a concluding statement or section: 

 Model how to write a conclusion in front of the class. 

 

 Share published writing with students and determine how authors conclude their 

pieces. 

 

 Create a list of ways authors conclude informative/explanatory texts and have students 

choose from that list. 

 

 Have students practice writing a variety of conclusions for their text. 

 
To help your English language learners, try this: 
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 Allow students to draw or illustrate facts and details about their topic and label these.  

Then provide predictable frames for the student to continue to add details (e.g., 

Elephants live…Elephants eat…Elephants look like…). 

 
 

 

 

 


